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INTRODUET 16N

_ ¢ This sumary evaluation report is a short synopsis of the first year's
éetivities of the Resource Vocational Program: . It operated as a bildt bFé-
| Ject prov1d1nn career deve]opment and vocat1ona1 education ‘services to a
group of m11d-t//poderate hand1capped youth 1ocated at two h1gh schoo]s
within the Salt’Lake City School District. | '
The goal of the Resou urce Vocational Program-is to provide empibfaSiiéty
~ development services in the ieast restr1ct1v nv1ronment 'to a group of m11d
to moderate nandicapped youth. The Program will a sisf students in becoming
socially independent, vocationally skilled and able to obtain &n earned ipt
come at a job which the student has found personéiiy satisfying. ;

’

<rTh1s summary evaluation report shall descr1ge our successes as well as
our Failures; it is only. in knowing both that we will. be able to mké the
necessary changes to fac111tate achieving our goal. $he contents of this
report, will provide a brief program descrintién outlining the.sébbe and na-
ture of the problem. It will provide a description of the éiﬁenfs whom the
Bnéénéﬁ sénﬁés; It will describe services which are-available to the client;
féﬁ?ij and the emp1oyer; It will also describe programs of a similar nature
Wﬁiénvené'ébénéfﬁné Tocally and throughout the country:

This will be augmented by a’report from an independent internal evalua-

tor descr1b1ng the function of the progrém as seen by an 1ndependent third
65?%&; " The éBﬁEiﬁaing section of th1s-repont contains a brief summary state-
ment highlighting the program's major accomplishments and a Future perspective
on where the problems are. It also ‘includes programming strategies which we

have developed to resolve those problems for the next operating year. .
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The fo11ow\hg public laws create a responsiblity to insure that the
spec1a1 needs of hand1capped students are be1ng fu1f111ed

Pub11c taw 94 132 ‘The Educat1on For A114Hand1cqpped Ch11dren Act
0f 1975, which mandates a "free appropriate public education” 1n the

"Teast restrictive setting" to all persons between the ages of three
and twenty one.

Section 1%1 al4 of the 1aw states: "'Special Education means spe-

4m1a]1y designed Tnstruction...to meet the unique needs of a handicappea.

ch11d "
. »
{ Pub]?t taw 94 482 The Vocat1ona1 Educat1on Act of 1976 extends he]p
to ‘handicapped and d1sab1ed 1nd1v1duaTs of all ages who need vocational
educat1on services.

Pub11e Law 94 482 a]so requ1res that vocational educat1on p]ann1n be
eoord1nated with the student's Individualzed Education Program (IEP?

i . Section 504 of the Rehabilitation Act of 1973 proh1b1ts d1scr1m1nataon

aga1nst handicapped peop]e on the part of any agency (including school
~ districts) that receives federal funds. It also reaffirms the r1ght of
! the handicapped to receive appropriate career and vocational training.
opportun1t1es _ ‘

dated vocational educat1on for students with spec1a1 needs., The terw

vspecial needs" refers to both handicapped and d1sadvantaged students,

implying the need for special_ instructional services. The Amend‘ment
defines vocational education for disadvantaged or “handicapped persons
‘as including special education programs and services.. These services,
should be designed to enable disadvantaged or hand1capped persons to &

achieve vocational education obaect1ves that would otherwise be beyond

the1r reach as a result of their handicapping-condition. ‘

of the total students enrolhed in vocat1ona1 educat1on classes 1n the nation
(Lee - 1975) A]so, it has been reported that two- thirds of the vocationa]
edueat1on prov1ded to hand1capped students is training not jntended to pre-

! pare students for the open market.

L1kew1se, most handicapped students receiving vocational education are

‘placed in special classes (Bureau of Economic and Business Research, 1974).

RONE-2

In 1975, it was repe(t;d that hand1capped persons represented only 1.7%

7 | N
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A stiidy by Brolin (1973) indicated tha;\¥he majority of the teacher training
schgéis surveyed did not offer Career Education as part of the Special Edu-
cation curriculum. |

More recently on December 19, 1978, the 6??56é»?6? inii'ﬁights repor-
ted that handicapped studénts were not enrolled in significant numbers in
vocational education programs. instiuctors are often reluctant to accept
ha%dicappéd students in regular classroom settings, even when. special acco-
modations are not needed. = , | '7; | ;

In February of 1979, Edwin Martin, Bureau of Education of thg Handi=
capped ﬁh’ié'f3 poiniéd out that héndicappéd adolescents who aren't college
bound can gét‘through high school without a job'éiiii; after graduation,
ihéy end up on the rehabilitation counselor's doorstep. The idea i; that
when a youngster reaches junior or senior high, pébpie;frbm the various
state agencies should sit down together and determine how best to serve him
or her. According to Martin, the total number of children reported by
‘states that are being serviced under the Education For A1l Handicapped Chil: ¢
dren Act, P.L. 94-142, is lower than HEW projections. One reason for the

because of a lack of appropriate educational services.

‘There is Tittle; if any; evidence of concern for the handicapped stu-
dent who Teaves school lacking skills necessary to survive in the working
world: According to a report from the Natiofial Association of State Boards’



basic grants for handicapped students; the U.S. Office of Educatibn identifies
'6n1y'tW6‘beicent of the total enrgdlment ‘in vocatiénaf educatibn programs as
hand1capped g 7‘ | 2 . | A s
"Vocat1ona1 educat1on programs for the hand1capped should, but do nét;
6F0v1de a cont1nudm of services', the rep?rt,Says. This wou]d indlude regular
vocat1ona1 educat1on that can be accessed by handicapped studentg daptéd t
\vocat1ona1 education programs that are modif1ed to accomodate sp:z}al educa-
tion e11g1b1e students, spec1a1 vocat1ona1 education des1gned for those
'students whose 1mpa1rment is so severe as to préc]ude success 1n a regu]ar
vocat1ona1 education program; ind1v1dua1 vocat1ona1 tra1n1ng ta11ored to
meet individual needs, and pre vocat1ona1 assessment for hand1capped students
Despite the assets possessed by many hand1capped students, the hard
fact is that as a group they rema1n less prepared and less sk111ed to fyﬁc-
tion in a compet1t1ve world. Th1s 1ack of appropr1ate preparat1on and
tra1n1ng hurts the hand1capped student in severa] ways

Effects students abi]ity to find and ma1nta1n emp]oyment )
. Limits student's upward mobility. .
Students receive less sat1sfact1on frem work.

Qua11ty of 11fe is significant]y inferior

At age 30, the individual is dissatisfied

with educational development.

N BW N e

During the. 1979 80 schoo] year, the fo110w1ng cond1t1ons ex1sted in
the Salt Lake City School District:

_* Insufficient district plans or policies existed which

outlined how vocational education classes could or
should be modified to accomodate students with special

I'IEEdS . . -

* §a1tfgake E1ty Schoe] District had not prov1ded any

in-service training to vocational educators on how to
educite spec1a1 needs learners.



The maJo¥1ty of the. vocgt]gna1 education programs were

not aimed with providing students with entry-level skills
or open/éhtry/open exit scheduling.

*|

*|

;There was not a po]1cy for the d1str1ct regard1ng the

status or plans for providing vocational education to

v hand1capped in- schoo] youth:

Ken Jensen, Research Ana1yst for Job SerV1ce states,

"For Salt.Lake County in 1979, there were 11,500 unem-

* |

ployed-individuals. . Thirty-six percent (36%) or 4,160 -

individuals were between the ages of 16 and 21". There-

fore, it would appear that Salt Lake City School District

is located in an area of high youth unemployment.
‘ S ,  ’. _
The. Resource Vocational Program was then created to work towards re-

o

solving problems which prevented handicapped students from maximizing
their career potential. ‘

o

o

.
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BUDGET:,SUMMARY

4
Resource Vocational Program

1979-80 School Year

REV ENUE
State/Federal, Set Aside + PL94/142

EXPENDITURES: . !

Sa]ary Coordinator .
Salary West High Instructor
Salary East High Imstr#fctor
sa1afy Secretary

-

\Supp11es .
Mikeage _ o . o
?é#tr -~ Services - Consultants

elephone K

Equipment -

* |

Retirement |
FICA . VR ’ .
Health 'Insurance - Yol

Indirect Costs

© $31,105.

$13,613.
4,276
4,276
788;

1, 330;

00
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The Resource Vbéatibnai:PF6§nam &briné its first year was opera-
tional at East and West High Schools, Tocated in the Salt Lake City School
pistrict. It was supported by monies 'set aside from the implementatioh
of Public Law 94-142; the Education for A1l Handicapped Children Act of

roo _ 5

1975. The program operated within the high schools' regular resource pro- a

grams to prov1de support1ve vocational and career development services to

110 'mild to moderate disabled igh ‘school students 7 :
:-uTﬁé staffing pattern for the 1979- 80 school year cons1sted of. the
following personne] . 7 o o

_PROGRAM_COORDINATOR - whose pr1mary respon51b111ty was to.
egtaﬁllsh design and implement a wocational and career delivery

service system for handicapped high school students being served
in. resource programs. The program coordinator was responsible

for the total operat1on of the program which indlucéd.hiring

and prev1d1ng supervision and direction to.the program staff,
assuring -maintenance of ex1st1ng community “linkages, éstab11sh-
-ing new 11nkages necessary to achieve_the successful_ outcome,

and serving as a chief 11ason with all commun1ty 11nkages
b ~ The coord1nator also administered the. operat1on of the pro-.

gram, and. had the responsibility of. assuring appropr1ate B
reporting procedures; accurate fiscal management and fiscal

reporting for money set aside for use in the program.

PRQGRAM;INSIRUCIGRS,- Located at East High and West H1gh S

Schoo], the program instructors were primarily reSpons1b1e ,

for curriculum instruction .in the Resource Room for aid in

deve]op1ng a vocatio l“tdmponent to the iEP ; .

cat:ona] testing ingtruments, prov1d1ng work’ exger1ence

-options and job pla¥emeng opportunities. for students: This
énsured effective employer/studentgrelationships. They were

alsa to act as a referrdl source. to other communjty agencies

and to keep accurate and concise 1nfonmat1on on each student
- whom the program served.

- . N

- L I




. - : -
EROGRAMfSECRETARY - The Secretary was respons1b1e for ma111ng

out requests for information, typ1ng torrespondence, answer1ng
the te]ephones and performing various office duties.

, SPEClAL VOCATIONAL TUTOR = The -tutor's pr1mary respons1b111ty
was to, assist the vocat1ona1 1nstructors in the classrooms, pri:

- marilylhelping the handicapped students as well as the regular
students, zgd to obtain a better understanding of the vocational
material which the instructor.presented.

EROGRAMAQDNSULTANT - The consultant was contracted to prov1de
technical assistance to the program staff in devé]op1ng and im-

1ement1ng an evaluation design.

. - V~,; :
- The Resource Vocat1ona1 Program cons1sts of four major components

. CAREER AWARENESS g
A) Career Exploration - - g .

p— |

o

B) Career Guidance

C) Vocationat Evaluation

2. EMPLOYMENT SKILLS N

A) Life Ski™Ms Training:

B) Experience Work Options .
. : " C) Job Seeking Skills Training
'~ -.'D) Community Re]ated Skills Tra1n1ng

"3, VOCATIONAL TRAINING:
' A) Vocat1ona] Eva]uat1on

————————

. 4. PLACEMENT ~;} | - .

A) Job Placement o S ' )
B) Follow-Up o : -

‘5\‘

C) P]acement Support Serv1ces Ve
] fﬁﬁ,;

A handicapped student enrolléd in the program could expect to be p

6iéé6~ﬁﬁ*ﬁ the necessary é&ﬁéattoﬁ; vocation Shd socialization skills t

become a se]f '??‘7'ent 1ncome earn1ng young adu]t ab]e to compete in

the JOb market to’ the best of her/h1s/ab111t1es

L1




The p program will address 1tseTf to 1nsur1ng that the. tota] vocat1on-
ai needs of these students -is be1ng fulfilled, as deve1oped by the Gounc11
for Exceptional Ch11dren, 1978 That'is; to ensure. that-

Vocat1ona1 educat1on sha]T be ava1]ab1e as a discrete

“element on a continuum of career education experience

provided for_handicapped students to enable them to

1earn about and.prepare.for work; increase knowledge

> - 7of occupation possibilities; the structure of the N 5
world of work, igd JOb duties and requ1rements

Appropr1ate pre-vocat1ona1 expermence shall be pro-

vided to prepare each handicappéd student for place-

ment in vocat1ona1 education:

Every. hand1capped student sha]] have the opportun1ty

.-to part1c1pate in a regular or special. vocatzona]

program in order to deve]op Job-spee1f1e sk111s

Vocat1ona1 assessient shall be. prov1ded to. determ1ne _

* 'y the student's interests and vocational aptitudes in .. ,
order to develop an appropr1ate 1nd1v1dua11zed educa- /
t1on program

Support1ve services sha]] be prov1ded as néeded to g
maximize ,hand1capped student's potentiaT for Suc-
, . cess_ing é,regu]ar or spec1a11y des1gned vocat1ona1 .
Yoo educat1od program._ 5 o ' P

Work _ epr'1ehce opt1ons sha]] be avaﬁﬂab]e to. he1p
. - handicapped .students .bridge the gap- between the
& - school pfogram and the world of work. _

Vocat1ona1 counseling.and job p]acement and foiioméi
" yp gervices shall be provided to assist the handi- . = 7.
capped students in secur1ng and ma1nta1n1ng jobs " ;#/-' C

: su1tab1e ‘to their ab111t1es and 1nterests R ;-‘ y lif -

-

The Resource Vocat1ona1 Program 1s a 1a1son between commuh1ty\based -
' - .. Aon ;j‘
programs and. hand1capped youth ' It ensures ‘a successfu] tran§1t1on from j

T

i schoo]- to the commun1ty, oIoV1d1ng thé‘§k111s that are necessary for

",’\' . . - :

-t
g

‘_‘
S
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lDENIlElCAIlONAOE—QLIENTS §ERVED

" The Resource Vocational Program is deéiéned to work with a

 distinct group of students who: have already been defined as: "handi--

ééﬁééav'SF réio?riﬁé 'Eﬁééﬁai needs': For a def1n1t1on of . spet1f1c

'handicapp1ng cond1t1ons, the reader is referred to Append1x NAN

\

o The Program is not 1nvo]ved in determ1n1ng e11g1b111ty 1nto
 the Resource Program The Resource Vocational Program worked w1th
e11ents who'were already 1dent1f1ed and assessed by the SpEC1a]
Educat1oh Staff and placed in a Resource Room Se;ﬁt'g'VW “ -

-

>

-
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jors; thought-processes, and academ1c ab111t1es.

" It should be stressed that every individual exhibits some ma-

' 5aabiiﬁe~5eﬁaV16F§ Furthermore, many nonna] 1nd1v1dua1s Egrar11z
¥

exh1b1t a number of behav1ors character1stic of 1nd1v1dua1s w1th

1earn1ng prob]ems;« Ma]adant1ve behavwor; thq”’ht d1sorders;i$%d aca-
aémié deficits should be viewed a§=5££ﬁaiogfta1 only when they are
demonstrated to a marked extent and over a period of time. |
Th1s does not mean that preventat1ve act1on should be taken on1y'
after the 1nd1v1dua1 has shown a severe and chron1c 1earn1ng d1ff1-
cu]ty; It does mean that the individual will not be cons1dered to

havé a serious prob]em on the basis of an 1so1ated 1nc1dent‘or a

temporary condition. S n

~ The following characiéristies répréséﬁt a eamaasité of staaéﬁés'
typitaiiy found in -the Res ource program. For a detailed d1scuss10n
of these character1st1cs, the reader is referred to SectJon “B" of.

'.f

the Append1x

3; SOCIAL ANB BEHAVIORACHARACTERISILCS

A. Low self- concept
B. D1sturbed re]at1ons w1th peers

C. Inappropr1ate re]at1onship to teachers;
parents and other authority figures

Other s1gns Uf behav1or/emot1ona1 problems ,

D1sordered temporal relationships
‘ ' ’ (ilé) .
: o %

R Y
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III.

' om
.

BISORBERS OF THINKING PROCESSES
Poor ability for abstract reasoning
Thinking Generally concrete
lBi??iéﬁifﬁé§ in concept formation
; Thinking frequently disorganized™
. Poor short term and Tong term memory
." Thinking sometimes autistic

(e 2 = < A -

o

ACADEMIC DISABILITITES

Reading disabilities-

Arithmetic disabilitﬁésr E .
spelling disabilities ' ' -

Poor pr1nt1ng, wr1t1ng, or draw1ng ab111t1es
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even hour to hour

Poor ability to organize work

Siéﬁﬁééé in finishing .work

Frequent confusion about instructions; yet
success with verbal tagks

X & M)

< (13)
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REVIEW OF RELATED- PROGRAHS ' i

- i

| This section describes several related pfogréas which are currently
6ﬁé}§tin§ locally within the state of Utah and nationally throughbut the’
" country. A brief narrative is provided on each program which gives a gen-
6ral overview of the %uﬁctioﬁ'6% that ﬁkdgfam:,Th{s‘Sétheh; i o way, tries
to evaluate one program over another: It's sole pupose is to aéscf%bé the
functions and 6peratiaﬁs of Other programs across the board of similar nature:

The Resource Vécaﬁééﬁaiiﬁiégram has been comprised of a variety of

components taken fronthese sample programs actoss the country, which we feel
we have reached an optimal balance between other program attenpts andsmatch-

ing the needs of the Salt Lake ity School District:

1. .DAVIS SEHOOL DISTRICF - Farmington, Utah

© This local school district has adopted material developed by -

central-Michigan University; specifically, Vocatienal Education/ -
Special Education Project (VESEP). The .philosophy of the original
project focused upon a close operative working relationship be-
.tween Vocational and Special Education teachers.. This comparative
relationship creates the essential supportive instruction-which-
impaired learners often need at the secondary level in order to

be Successful in _Vocational .Education Programs and eventually, -

- in occupations of their choice.

' VESEP. staff became aware of the Vocational teachers need to have
more than a cooperative teaching agreement. It became evitent
that _there were certain basic skills Wﬁich were critical in per-
forming a task. “Teachers and employers in each area recognized
the occupation need in relating these skills to specific entry
level "jobs. ; : :

This VESEP section/provides instructional and supportive staff

with_a system .of surveying and developing these pre-vocational

enabling skills in their students that will be more successful.
in the vocational training components of their educational program.
This material is supplemented by the Career-Related Instruction

" {€R1), pre-vocational modules, which aré a comprehenstve set of

student oriented, individualized learning packets, designed to
provide information on tools, technological skill operations and
vocational concepts -- 34 occupations in ten major occupational

cluster areas.



Review of Related Programs

The modules are de51gned to prov1de eye v1sua1 and 10W read1ng

jevel content, with continuous feedback through the procedure

of guestions and ‘answers. The CRI .package is not intended to

be-used for vdcatiopal skill development, but rather. is explor-

atory pre- -vocational orientation to the various occupations

and occupat1ona1 clusters.

The Provo Schoo] B1str1ct be11eve< that the .most effective

1earn;ng takes place with the provision of realistic, practical

- experiences. Therefore, the Provo High School Resource Program

_f0110w1ng goals in,career educat1on,

includes a vital work-study program as a valuable vehicle for

providing this realistic 1ife-work exper1ence On graduation :

from Provoe High Schpol Resource Program, a student will have met the
1. :They W1]] have a knowledge of the world of work. !
2. They will have set realistic job:-goals. :
3;: They will. sbe fully employed or w111 have spec1f1c -

“ ’ plans towards full employment.

The Provo Schoo] B1str1ct prov1des two direct services to he]p
accomp11sh these goals: .First; the Provo High WOrk Study Program,
and second the: Job preparat1on class.

The Provo. H1gh WOrk Stﬂdy Progrdh prov1des job- tra1n1ng ex-

periénce in a three-year 3equential !eve]opment approach.
The in-school and community work ‘experiences at the second-

ary Tevel incorporates this through actual occupational

) expen1ences as a laboratory sett1ng.

It has been proven beneficial for the schoo] to pr0v1de well=
structured on-the-job work experience prior to placing students -
in community work situations. ‘These work experiences are:as
similar to an_actual work situation as poss1b1e This also
prov1des an effect1ve eva]uat1on of the pup11 1n a contro]]ed

Community work=study compliments in-school work experience t
and provides the most practical kind of educational experience

p0551b1e

The Job preparat1on Class concentrates pr1mar11y on students

seeking vocational technical education which will prepare them

for work in the world of paid employment. A1l students in the

Resotirce: Program-at Provo- High-Scheet- dre- requ1hed to- take this -

class sometime dur1ng their high school exper1ence



Acoompaniin %gpf? in-class preparat1on is the fo]]ow-through;

;;ﬁofjthe {of algprocurement and placement of students in a job. s

£i5 pr1maby gpa] is to have all senior students, at the time

;fi'f ‘gradgat1on, prepared ,tra1ned and occupying’ permanent em-

. 'of vocat1ona1 educat1on and tra1n1ng for hand1capped, secon-

- ‘" dary and post-secondary students, from the metropolitan Bakers-

2 f1e1d area.

The Career Tra1n1ng Center fo]]ows the pr1nc1pa1 of ma1nta1n1ng

students -in their own schools and academic areas while prov1d1ng

I the special facility.for training in specific job skills. “The - -
Y - population, served include EMR; EH; auditorally impaired, jv1suafﬁy

, - handicapped and orthoped1ca11y hand1capped individuals. 'An
W aduvlt progFam operates in. the later. afternoon/ear]y evening.

A]lﬁstud nts continue to be students in their regular school

‘ ~ communityy Work assignments.in the community follow- comp1et1on
" of the behav1ora1 obaect1ves of each vocat1ona1 skill ‘prea o

B acher Opportunity To. Assure Eearn1ng in Educat10na1
| g1vers1m_&mmmjajlfmrﬂ1a o

TOTAL ED is a- $esource spec1a11st program with four: components;f
1) staff deve]opgeht 2) community involvement, 3) parent par-

> . - ticipation, and 4) instruction. It focuses on helping regular. .
classroom ‘teachers; both vocational and academic who acquire the
skills and att1tudes to. serve handicapped students with-. the most

appropr1ate educational program . ‘ S

.

how parents can act1ve1y part1c1pate within ' the educational

process and gain insight into their students capab111ties

5.. WORK EXPERIENCE CURRICULUM ANSWERS A NEED (WE CAN) - Fu]]erton
Un1on Hﬁgh SchooT D1str1ct ‘Fu11erton Ca11forn1a 7 ,

N

E CAN is a process oriented proaect which w111 fac111tate the

development of a pre-employment training equipment to help equip

handicapped students with the skills and attitudes necessary-to

- becofie independent, productive members of society; followed by
© an appropriate, paid, on the job placement. .
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.

Exceptional students in.WE CAN are intended to gain increased

self-esteem which should lead to higher levels of productivity
and a good self-concept. Educators, particularly work-experi-
encé coordinators, involved with the vocational. programming
for these students will gain-the knowledge of skills and atti-
tudes necessary to serve the -handicapped effectively. Special
educators will become involved with the pre-employment training

curriculum for the exceptional students with related assessment
components. - A
" A}

EDMARDSVILLE COMMUNITY UNIT GISTRECT #7 - Edvardsvilld. Iilinois . -
Z - : 1\ T

In order to identify Special Needs students, Edwardsviile has

developed a comprehensive jdentification system which does not
require the use of a computer. Once identified, students are-
provided with services within the mainstream of regular voca-
tional program whenever possible. _A-curriculum revision process %
which involves the guidance of Vocational and Special Education

departments also facilitates the mainstreaming of handicapped

..and disadvantaged students. N

" Processes and materials to assi3t special needs students have been

developed by the staff through mini-grants. -An in-service staff

development program was implemented to supply the staf “with know- -
ledge,and expertise needed to provide services and meet the

special needs of students.

SAUK AREA CAREER CENTER (SACB) = Crestwood, I11inois

The SAUK Area Gareer Center has developed a special needs team to
provide services to handicapped and~disadvantaged Students in the®

mainstreamhed program. -

The 'special ngedS, team consists of. three Special Education teachers
who work cooperafively with the Vocational teachers™®t SACC. The .
focus of the services of -SACC is’ the development ghd implemehtation

of individualized ‘instruction programs for eaco”Special needs . =
student. This planning is a cooperative effort between the speciel

needs team and the vocational teacher.
Vocational evaluation and career exploration activities are available’

to incoming students:.  Results of these evaluations are used to pre-

pare the individualized program. A competency-based curriculum has
been developed through’ in-service activities. Tests for special
needs students have been designated and provide a base for the

Special_Needs teachers, to use in preparing individual abjectives.
Pre-employment training is

aining is a part of each vocational program's
competency based curriculum. :

9) B
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' s, PROJECiASKiLnggﬁédiéon, Wisconsin

PROJECT SKILL was developed in response to_a concern for expanding
the employment opportunities for persons with disabilities. As
»  growing attention focused on this population’s virtually untapped
man-power. resource, professional rehabilitation personnel {as well
as. parents and the individuals themselves) became more vocal about
4 the Tack of transitional training and adjustment opportunities for
persons with disabilities. . . '

?ﬁOJECT Skittlﬁég conceived and ordered to test the feasibility of

one approach to-praviding employment for the population. The focus
of attention was narrowed to: persons either midly mentally-retarded

\ ~or restored emotionally-disturbed.

\+ Job Development c- a key to the success of PROJECT SKILL, was the
* process by which parmanent.state, civil-service job openings were

obtained. It involved persuading civil service hiring authorities

to utilize the project as a source for filling some appropriate
~ vacancies: The process of recruitment and intake was to provide

.employers with the trainees who could, with proper training and

~support; meet the minimum.requirements of the job for which they
~were-selected. The elements of the: process were: 1)recruitment,

2) pre-screening; 3)_ci#vil service examination, and 4) final
selection. . T »

. - Training includes providing information, instriction and discis-

' sion sesgions for the trainees;”co-workers; supervisors; training:
-directors; personnel ‘managers; administrators, project staff and-

- referral agency personnel: ‘ A D
The general conclusion is that particuldr schedulés and relation- -
ships can be varied somewhat with individual situations: In all
situations, however; the following seem to be a necessity:

a. -understanding by all key persons of their respori-
b. an éfféctivgﬂtommpn1CétibhfsyStém; :
T R : I T S

9. HANDICAPPED OUT-OF-SCHOOL YOUTH - St. Palil, Mimnesota

o - S s

: R, o I o . T R
> The St: Paul Public School's Special Education Handicapped students

. model -program_is based on the out-of-school youth program -- a
‘ vocational oriented program serving 250 handicapped ‘student drop-

outs in it's second year of operation. The model program consists
i of six components: 1) £ducation component 3 e
A. Basic Skills _ - __
B. Life-Survivial Skills

Lot

(18)
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2) Name/schoo1 component

A. Social Services

B. Home/school communication laison

3) Vocational component i
A. Career Exploration ' ' -
B: Work Exper1ence

4 . ; 4) Student Advocacy component
A. Communttiy.Agencies
B: Court System

5)° Outreach component
A. Child Find
- B. Assessment
®) Project Outreach
A. Discemination :
B. Rep11cat1on i -

’

As a reSU1t of comp]et1ng th1s _program; a hand1capped student will

,,,,,,,
-

o The overaT] obgeet1ve of this. program is to maintain a model pro- °
- }. gram to serve 250 out-of-school handicapped youth; 30% of who will
.be economically. disadvantaged in St. Paul. And then, to replicate
this model in five east-metro districts all within 35 miles of

St. Paul: It is the intent - of the program to prov1de a -new. approach

- to the de11very of service. The program will address itself to.
- meeting. thé total needs of these students. That is; meeting their
'academic needs; meeting their health 1iving skill needs, meeting

their voc‘tmna] needs, meeting their’ social and emot1ona1 needs,
and mé\ting the1r commun1ty 1nteract1on needs _—_— _ -

- - ) o / . . ) . . - ‘. _\:
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_ SUMMARY OF INDEPENDENT INTERNAL EVALUATOR'S REPORT

z s Lc :
In Apr11 of 1980, the Resource Vocat1ona1 Program contracted with

an 1nd1y1dua1 to prov1de an 1ndependent eva]uat1on of the program 5 -

operatxon. The resu1t1ng document can be found in its ent1rety 1n

Appendix "C" of th1s report

u/ o
a/fhe fo]]ow1ng is a condensed view of the f1nd1ngs and recommenda-

t1ons of the 1nterna1 eva]uator

" PERSONNEL PARTICIPATION -
. A Staff Percent of Time Total Hours .
B Program Coordinator = L 100. Ga\ 1,696
' - Program Instructor (East Hi hy 62:5% ’1;000
& PpProgram Instructor (West High) - '62:5% 1,000
:  Curriculum Developer - 25.0% <7400
TOTAL - - . - - 8;09

STUDENT. PARIlClPAIlON -

The program served one- hundred and eleven (111) students

with the average student spend1ng 90 minutes per week in

the program. 7
§§’:nrATTnNA1 maﬁﬁité : e S
N o ) . o
-The Curr1cu]um Deve]oper created e1ght (8) pre -vocational

modules, each of which contained behavioral objectives;:

lesson plans; work sheets and quizzes to evaluate the stu-
i den§7sigerfor@ance. The need for this module unit was =~
* monstrated by a pre-test in wh1ch five of the 23 students

received a score of 80% or better:  Only two (2) students

completed the entire pre-test and received scores of 80%

or better. Although there were some problems with the

i construction of the pre-test; it did appear that there was
a def1n1te need for tra1n1ng in this area. \

VBGATIBNAE INVENTERY BY STUDENTS

A se]f—report 1nventory was deve]oped to obtain information

o T

abaut the student's achievement in regular. vocational classes
in the high school. Out of the 111 students served by the

=

(20) s
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Resource Vocatlona] Program 31 students comp]eted the

vocational 1nventory and reported on 44-vocational classes,

with most grdles in_the 'C' and 'D' range. The instrument

1s,psefu1 in eva]uat1ng each student's interest as well as

his or her sutcess in vocational classes. If it were to

‘be. g1ven -earlier in the year, it could a]so help to deter-

mine areas of difficulty in Vocational Education classes:
for each student .

_ yQCATIBNA;_INVENTGRY BY TEACHER&

After the student quest1dnna1re was deve]oped a guest10n-’c

naire for Vocational Education teachers was created to

check some of the student's answers: .In general, the

teacher inventories indicated that the students were not

performing as well as they. thought they were, but still -

experienced a fair amount of success in the . vocat1ona1
classes. This inventory administered to:Vocational Edu-

.cation teachers could prove quite helpful in‘'menitoring
- the performance of Resource Room dtudents 1n spec1f1c

classes. . 'a

SELF CONCEPT INVENTORY- ' : : ; ' =
The Coopersm1th Self- Concept Inventory was adm1n1stered to
Resource Room students at both schools in October. In May,
the inventory was:again administdred to students at East
High School. Any -student who had\taken the inventory in
October and who was still in the program was re- tested
62.89, while the standard deviation was 19.95. Qn the.
post-tést, the-mean for the East High School students had
increased to 69.56, while the standatd deviation had de- .
creased to '14. 69

cat1ona1 Program students did not have a 1arge deficit on
the self-esteem scale prior to the program There was a

significant increase in the students' genera] .self-esteem,
which would appear to be a “valuable 1mpr0vement :

INFORMAL OBSERVATIONS . *

Interv1ews with: Resource Room teachers from each h1gh

school, ‘and an information evaluation written by the

Program 1n§tructor at West, indicated severa] strengths

and waaknesses in the program:

{21) 5
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R L , ;ﬁf i 5;(1: S : 'Sk;;;;_;;/;,EE; _
IREIPEE F There was no structyred curr1cu1um ready for the

: beg1nn1ng of the schooﬁ year

\

'LJ :
SN 25 The definition of "surV1va1 §k111s" and the part“
T ;'1t shou]d play mn the program was not we]] def1neJ

3. Probléms in scheduling students to attend Resource

Voéétioné1 _program sess1ons o v

g ”f 3. Job descr1pt1ons were not ava11ab1e at the beg1n-

~ . nipg of -the year.
— 5a Development and ma1ntenéhce of commyn{ty cohtacts. f,:‘;

Modification of Vocat1ona1 Educat1on curr1cu1um
- - . Q-
R Support serv1ces to Vocational Educat1on staff

‘.: R / ' - '
gﬁ ENDAIlous L y o

1. . wr1tten JOb descr1pt1on for all staff members shou]d be

deve]oped and d1str1buted at the beg1nn1ng of the schoo] T
N 'year 7 o -

»
.

é; <A structured agﬂ~a11gned cunr1cu1um shouT/ibe deve?oped

P with specific evaluation techniques to be used throughout'
W . “the year: . . - |

3. Development of a four-year program.

Journals kept by program staff for documenting the opéra-

; . 4 tion of the program
3; Update data co11ect1on procedures i
6: Redef1ne-eva1uat1on testing procedures. - g
7. ‘Strengthen, encourage -and help facilitate new contracts

between Vocational Education teachers and Spec1a1 Educat1on
staff. : .. . X

8: Bu11d and reinforce commun1ty contacts.

9. Deve]op a fore elaborate and eff1c1ent record keep1ng
system

The Independent Internal Evaluator's Report is presented in it's entirety

in Section " of the Appendix.
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?ROGRAM ACCBFPLISHMENTS\

o
—

b &

The Resodrce Vocat1ona1 Program 1n 1t s f1rst year of operat1on .

'n‘EXPer1enced many successes and a var1ety of fa11ur s It 1s aust as j';; e

f‘;1mportant totknow ourAsuccesses as we11 as our fa11ures, for 1t 18 on1y.”?‘"h

\

w1th th1s 1nformat1on:that we can adequate]y phﬂ1and mod1fy the ex~

1st1ng program to better meet the needs of/the target popu1at1on

St?£t1ng W' h thé best\pract1ces*on papér and notIng the actua]

' ;d1ff1cu ies encountered we were ab]e to develod a very 5011d bacE-

ot —/

ground of what would and w\d not work We were better ab]e to deﬁne

- tH scope and nature wh1ch the program shou]&wtake, and we ref1ected

,th1s—f1rst year s experTence 1nto the programm1ng of next year s pro-,

gram. Gur magor f1nd1ngs and- accomp11shments dur1ng the- ?irst 6pera 1

tioha] 'year of the program included the fo]ToWIng.
] 7 A et e

1) BiREET iNVéhVEMENT oF SPEeiAE'EBueATioN"STAFF"

In1t1a11y, it was conee1ved that the Resource Vocational
Program would act. as “a support program to the Resource
Room staff at .each school: = That is; it would be:suppor-

T Bepartment ] . ; .
The " two 1ocat10ns wh1ch housed the program were d1verse

and had unique interests. -Therefore; to adequately staff

thdse two. programs requir®& a combination of different

approaches._at.each school. . Consequently, some difficulty

was experienced in irying to maintain a degrge of contin-

uity between schools: -1t became very eyident midway through

+. the year that the Resource Room teachers needed to be an

integral part of the team, prov1d1ng vocational and career
deve Opment services to hand1capped students A

.-éﬁ INrSERVIGE NEEB FGR VOCATIONAL EDUCATORS

Vocat1ona1 Educators realized when a student was hay1ng dif-
ficulty in their class. However, they were genera]]y unaware
of students who possessed 'jnvisible handicaps'. When the.
nature of a student's handicap was brought to the1r attention

the majority of vocational educators wanted to do something
, “ . .

(23)
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. to assist’and Help thesé students, but were unsure_of what .
.. their role should be.: This 111ustrated thé need for in-

v_'serVJce and “develdping a-system of support services in wh’ch
-the»re]at1o sth between Specia1 Education personnel. ‘and_

;“fVoéational Education personuel®coutd bée strengthened.in a
cooperat1ve effort, . Mov1ng Sgec1a1 Eﬁhcat1on sta¥f closer:

c',A,to Vocatidnal. €1assrboms cbu1d4fac111tate thzﬁ 1nteract1on g gflff{

~in terms of prox1mity e ‘ I
1 w mmu%a@?¥4ugpxmmu£wmamw ,"' ffff'f i
. ; Stndents “in the grogrém egpresented a vast range “of ab111ty; o

1ocat1ng ggmg]mat1ons offmater1a1'fig‘ [
0n_the same subject which ‘a]loved a student who fungtioned, - !

’]eve1s Thzs -necessitat,

ar. below grade level -t§ leafn-a concept; and to have mater- . _ &

ials which’ ‘would . Still cha]lengg an individual. who_was- ;h:¥;‘ATE:

777777 PR A i T g vl s S g a

e g'ﬁfunct1bn¥ng above ga?de lEVe1 the same. concept "

] . T B
LT *he search for curr1cu1um lead to develop1ng a. curr1cu1pm

BIREY T i R IR
= . ~' " P

.]ibrary and list-of a:variety: of" materials, wh1ch were ava?]-ﬁr r

f‘lw,v' ab]e throughout,the country dea11ng w1tﬁ emp]oyab111ty sk11ns'

‘, >,,

1) SURPQRIAPERSONNEL,IQ V6£AT30N fBﬂCAIiem PRoeRAMS O ,‘jg_gj

The program prov1ded a futor for the Electronic AssembTy
‘Class at _East HAigh: Schoo] THe tutor was primarily con-
“cerned w1th a5515t1ng Hand1capped students within the class.
However, intéractiens with othér students did oecur; as not
o promote segregation and Timit attempts to effect1ve1y
ma1nstream hand1capped students. :

5) MGBIFICAT?GN GF VGCATIGNAL CURRICULUM

i

The program worked extens1ve1y with the - 1nstructor in the
E]eotron1cs Assembly Class,; providing assistance in the
deve]opment of a 25~unit. course which, when completed, will y
prov1de entry-level skills. In addition; the program. staff“ '
met ‘on ‘a.variety of occasions with the Vocational. ‘Instructor *

. .and demonstiated additional techniques which can be utilized
on the modification of curriculum and make 1t more app11cab1e g
to a student with low sk1115 . o

g

of ' fIt is s1gn1f1cant that the program staff work with the vo-
. cational educator to adapt or modify his/her course for
“. - handicapped students rather than inject curriculum mater1a1

E'ﬂfg’upon the vocational educator. This allgws the vocational

educator to be respons1b1e for the scope and content of

- . his7her course and builds a bridge between Vocational Edu-
_cation and Sﬁec1a1 Education personne1




~ 6) DEVELOPMENT OF COMMUNITY LINKAGES

Another maaQr accomp11shment in th1s f1rst year was the de-
'u vélopment of the variety of linkages throughout the commun1ty;
The 11nkages were -developed with the fo110w1ng agenc1es :

A. SALT LAKE CITY SCHOOL DISTRICT - District personne] o
- have been extremely supportive and eooperat]ve in
prov1d1ng assistance and leadership in developing;
assessing and coord1nat1ng appropriate vocational

strateg1es for serving marginal handicapped students

found: in high school resource programs:

B. *BICEPS - works with 1,050 firs. throughout the Sa]t

Lake Valley who prov1de a variety of career experience
options for students We use BICEPS. to provide -
shadowing experienc¢es, volunteer. work internships, . V
and work-study placements in almost any career area

students may want to explore.

C.  UTAH TECHNICAL COLLEGE AT SALT LAKE = PROJECT COOPERA-
TION - prov1des aj;}t1ona1 opportunt1es for seTected

masonry ; graph1cs, 11no1eum 1ay1ng@ warehous1ng and

"auto mechanics). They also. prov1de ‘tareer gu1dance

and job sk111 deve]opment

a var1ety of 30uth emp]oyment programs, provides ap-

titude testing, conducts a regional analysis of job

market trends, and maintains updated listings on jobs

/~ . currently available. This is an excellent resource
- for match1ng a specific JOb to a student's" vocat1ona1
,goa]

:E.; CETA - 1s ut111zed to prov1de students with a var1ety

of placement and training options available through a

number of programs,. The employment and training ad-

ministration funds, of which we have used most frequently,
s the: Summer Youth Program:

(continued)




UNIVERSITY eF UTAH - a110ws us to offer pract1cums

and internships to assist in br1dg1ng the gap between

theoretical knowledge and exper1ent1a1 knowledge; -
"~ which allows students to gain practical skills and
allows us to do things we norma]Ty would be unable
to do: :
p;ylglen 6F VOCATIONAL RERABILITAITON - provides

additional services for eligible individuals which
1nc1ude Eounse11ng and gu1dance, hea]th or. restor—

job p]acement and post- emp]oyment serv1ces:

“A.'Th1s is also,a very important linkage in that it

allows us to bridge the gap and act as a laison

between the school and applicable commun1ty pros
grams which would be of greater benef1t to the
student himself.

(26)



\ FUTURE_PERSPECTIVE

. Two major changes took place in May that will undoubtely facilitate
the functioning of the program for, the next school year. At the conclu-
sion of the school year in June of 1980; representatives from each high

schoo] Resource Program réceived an invitation to participate in a two-

week workshop at the District efficé; The goal of this workshop was to

Fe-define the High School Resource Program. '

At this time, the vocational component was also discussed, devel-
oped and éxpahaba to become fully integrated into the teaching strategies
planned by the Resource Staff for the 1980-81 school year. The-Resource
Vocat1ona1 Program moved out of East High School and relocated to office
space in Rawthorne Elementary School. The title was changed to SPECIAL
 VOGATIONAL SERVICES PROJECT, and service was explanded to include all four
high schools in the Salt Lake City Schfol District. The resulting aaeuxx
ment is.contained in its entirety in the Appendix of this report. The |
reader is référréd to Appendix "Bh for én'?n-débiﬁ Took at the structure
and changes of the program for the next operation year. = - | -

The se ond maaor change occurred with the program now operat1ng
Department of the Salt Lake City School B1str1ct. This is & 1og1ca1 change
in tnéitté1um56§ ﬁé§'5één a Fdré-rﬁnnér {n prévid1ng vocat1ona1 and career
deve1opment services to a 1ower funct1on1ng popu1at1on This will be a

deve1opment and ma1ntenance of the program. This is also an 1nva1uab1e
merger in terms of the. commun1ty contacts which the Columbus, Community

. Center has a]ready established and maintainéd.
(27) ¢
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DEFINITIONS OF HANDICAPPING CONDITIONS N

haX o1§;wing definitions of handicapping conditions are taken

" from the "Rules and Regulations for Programs for the Handicapped", ad-
opted by the Utah State Board of Edication as revised December 15, 1978.
special Needs definition is taken from the "Special Education Policies
and Procedures Manual®, Salt Lake City School District, revised August,
1979 -
BEHAVIORALLY RANDICAPPED

An individual whose behavior and/or emotional condition, as ..
determined by an appropriately constituted- study team, is such
that-he or she cannot be adequately or safely educated in a
regular class of the public schools, without th provision

of Special Education services. h

COMMUNICATION DISORDERS

.A disorder in one or in a combination of modes of communica-

tion; listening, thinking and speaking. The speech, hearing
- and/or language disorder may be severe to profound, and may

involve a disorder of spoken speech, expressive or receptive
language or réCEptiVé,or integrative audition. 7 .
" The speech/hearing/language disorder may affect the indivi--

dual's communication to such a degree that it detracts from
- - acceptable normal speech and language,; calls undesirable

~ attention to itself, or impedes educational performance.

HEARING IMPAIRED (DEAF)

éfﬁé@ﬁiﬁgiiﬁﬁai?ﬁéht'36 severe that the individual is limited

_in processing linguistic information through hearing which

can adversely affect educational performance.

HEARING IMPAIRED (HARD OF HEARING)

‘Hearing impaired includes conductive or sensorineural loss®

or a cofbination thereof, whether pgrmanent or fluctuating,
which adversely affects an individual's education perfor-

mance; but which is not included under the category of
ideaf" . -

x



PHYSICALLY HAN&IGAPPEB :

Those 1nd1v1du 1s who are cripp]ed and hgye grtbgged1c con-
ditions, motoy - impairments or physical health conditions,
congen1ta1/9 acquired, or chron1c health problems.

SPECIAL NEEDS | S .

pup11s whp cannot be c1ass1f1ed as hand1capped but who do
have un1que~needs-whfth*ﬁequ1fe spec1a1 support services,

SPECIFIC LEARNING DISABIEITEES

A disorder in one or more of the basic psycho]og1ca1 pro-

cesses involved in understand1ng or in using 1anguage,
spoken or written; which may manifiest itself in an im-
perfect ability to listen, think, speak, read, wr1te,
spell or to do mathemat1ca1 calculations:

This term 1nc1udes such conditions as perceptua] handi -

caps, brain injury; minimal brain disfunctioh, dyslexia

and developmental_aphasia. This term does. not include

individuals who have 1earn1ng problems which are pri-

marily the result of visual, hearing, or motor hand1caps,

mental retardation, emot1ona1 disturbance or environmen-
ta], cu]tura] or econom1c d1sadvantages

'”?”R PARTIALLY_ SEEING}

Visual handicaps: of such degrees that they are prevented

from achieving success in the least. restr1ct1ve environ-

ment without specialized instruction. The range of han-

dicap varies from total b11ndness to mildly, partially

Program 1ntervent1ons may necess1tate a*se]f contained
class for the blind or visually handicapped,; services
of an itinerant or resource teacher to help the person
to succeed in aséjgnments of the regular c]a’ls's;roonli or
the residential school for the blind. \

1
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. INTRODUCT ION
) M 3

The Special Vocational Service Project is a vocational support system

-

' _ﬁﬁich will provide vocational services to high school special educational
 programs within the Salt Lake City School District. The service is a result
of Public Law/b&-lfz and the Education for_all Handicapné& chii&ren Act of 1975.
The program éac111:5t§s each high school's special educational pro**amf&o-ﬁro;”
vide vocational and career development for mild to moderately disabled students

(ch througn 12th gtaéégi. iné ﬁrograchonsists of five componentsf'
o AR { T
1. 'Assessment - ]

a. Employability Assessment Profile

b. Social-& Employment Skill Level
c. Degree of Career or Vocational Development

B d. Entry Level Vocational Skills Present

2. Social & Pre—Employment Skills
" a. Life Skills Training '
b.. ExperiencialsWork Options’

c. Job Seeking Skills. Training

d: Community Related Skills Training '

Career Awareness o

- a. Career Expioration -

b: Career Guidance

—T
(93]
.

¢. Vocational Evaiuation

4: 'Vocational Training

S : a. Vocational Training Skiils (within the school)

b. Community Training Programs.

c. Vocational Training Support Service
d: On-The-Job Training_Programs ,
Placeﬁent

a. Job Placement

b. Follow-Up

c:. Placement Support Services

Lhi

A disabled student enrolled within the program can expect to be provided with
an épbroﬁriééé educational; vocational and the nécessary social skills to!

1 ; become é seif-sﬁffiéient;nincdmé éarning yqnng adult, able to compete in the

job market to the best of his/her abilities.

.

Co
Qr:




- .r”;‘;’" ‘ g
The program will address itself to meeting the total vocational

needs of the students by followihg. the guidelines developed by the

Council for Exceptionaifeﬁiiaféﬁ; that is; to ensure:

=% - _ oD L o S [ 2 *
Vocational education shall be available as a discrete

. “élement on a continuum of career education experiences
provided for handicapped students to enable them to learn.

. about and prepar® for work; increase knowledge of occupation
possibilities; the structure of the world of work, and job

duties and requirements. - ‘ '

_ Il oo N . ”‘/’\ : fso2 oo
Appropriate pre-vocational experiences shdll be provided to

prepare each handicapped student for placement in vocational

education.

Every handicapped student shall have the opportunity to

participate in a regular or special vocational program in

5 order to develop job-specific skills. .

Vocational assessment shall be provided to detgrmine the

. student's interests afd vocational aptitudes ynlorder to
develop an appropriate individualized educatil 1 program.

_ Supportive services shill be provided as needed to maximize a
handicapped student's potential for success in a regular or* -

specially designed vocational education program.

‘Work experience options shall be -available to help handicapped
students bridge the gap between the school program and the
world of work. . '
Vocational counseling and job placement and follow-up services
'shall be provided to assist handicapped students in securing .
“and maintaining jobs sultable to their .abilities and intérest.
(Council for Exceptional Children) ' Co

The Special Vocational Services Project is to act as a liaison

" between the community baSéd prdgramé,‘educatibﬁai:fééiiifiéé and
. - . r’ .

héﬁ&iééﬁﬁéd youth, ensuring. a §ucce§sfi; transition from school, to-

the community, to providé the Skills to suécééai4;

HSRS.20
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- _ o PURPOSE STATEMENT

. . : . ‘;‘{
The purpose of the Speciai Vocational Service Project is to providé

émpioyabiiity deveiopment services; in the least restrictive)environment,

-earned income at a job the client h;s found personally satisfying.




e PROGRAM GOAL STATEMENTS

o .

ASSESSMENT GOAL: .
. ' o ~ o . .

To assess the student's vocational competencies in order to better
facilitate the individuals educational and Vocational needs, and. to
provide an ‘appropriate educational,/vocational skills learning

- environment and supportive. services. ’

|4 SOCIAL AND EMPLOYMENT SKILAS GOAL:

To provide instguction in life skills, job skills and community develop-

méht,sﬁisié to aepopulation of mild to moderately handicapped youth, which

//,will ééérép‘thém in obg@ining and maintaining appropriate employment and
/L S . V- . o _
- independence. ‘ L .

s N

CAREER AWARENESS GOALS:

To provide vocational evaluation and exploration servicés to a population

of mild to moderate handicapped youth in order to assist them in knowing

where their interests, aptitudés and abilities lie, and éxploring a variéty

of career occupations. . - - o .
> . ) ‘. - ; ’

To provide appropriate vocational training opportunities to & population of

%

* mild to moderate = handicapped youth which will enable them to acquire the

vocational skills néceéssary to perform entry-level work.

-

\

" PLACEMENT GOAL:
To provide 555 placement, support services, and follow=up .to a population
of mild to modérate handicapped youth who have acquiréed the neceééafy

). moder '

"skills aﬁa‘métufi£§ to'pérform;éngiy'ieVei work.

A ; BRI é;f? ) S . .
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’ i. : <
¢ ASSESSMENT .

-

1. Collect background data (to supplement -existing records)

¢ A.  Employability assessment profile. ’
2. hssess students to determine:

A.  Social and employment skill level.

B. ' Degree of ééréer.or'Voc5tionéi development.

.. Entry level vocational skills.

3;»;‘Recommendations for a program pfan is developed by the
Evaluation and PlacementﬂTeam '

4. IE® is held, recommendations are outlined and the program
plan is implemented.‘f_- e . . Sy
. . .
1
q - e
- 7/
. “;'r

{
o
O
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AR ’t‘..ff:.' o o ~ v

v " . L » Y
oL BER . S .
ra Y. - 5. ASSESSMENT PHASE

TS
Vo e

. R - _.;;, g . .

ST e TR .
i ;g The assessment phase should be conducted when a student enters the,
o oL 7

. program and reviewed on an’ annual basis in conjunction with the IEP.
Hhenﬂa student enters the program, the Special Vocational Servicéé

J}%oordinator will administer a program for assessing youth employment
‘gkills. uéﬁée. with the assistance from the resource’ room teacher,léh,, ‘l

s

employability assessment profile will be completed and modified to include B

resource and educational data. : ”; o ,_' .
. » . R 4

- QC\ ",‘
and the resource teacher will review and update the students Individual

Career Plan (ICP) which will become an important vocationj} component of

the Individualized Education Plan (IEP) As ‘with the IEPY the ICP and any

;information contained in the student 8 employability assessment profile

ﬁill be reviewed and updated to ensure that appropriate planning and services
. \' o
occur. Individualized Career Plans will ‘be. conducted in the fall on every

ijocational services. In addition; an Individuai Career Plan will be completed

on students coming from the junior high schools'and_entering high school the

v

spring prior to their entrance.
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SOCIAL AND PRE~EMPLOYMENT SKILLS
: S{ : ‘

i N 73.””7 ’

1 Pre~test to determine entry, level.

‘2. Core curriculum is presented; some units include:
job seeking. skitls . .

@

ol

Expéctations in the world of work

‘Evaluation of work habits

0l

ul

Communication skills - ‘ R

5

[ 2

Goal setting and problem solving
£.. How to change jobs
) 3. Indepth practical post testing: an observation of the

practical application of the learned material.

4. Critique of student performance and recommendations for:

b. Advancement to next phase .

W
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.

SOCIAL AND PRE-EMPLOYMENT SKILLS PHASE

;,t° determine entry 1eve1 skills, implementation of pre-vocational skills
"curricuium, implementation of employment s}dlls curriculum, indepth ' .

practical post testing and recommendations for the student 8 further

program development. The pre-test portion of this phase ﬁiil bé thé imple-
) - ‘ . | -
mentation of pre-tests which are provided in the curriculum material. This

material can be presented as a comprehensive‘examinaiion or administered in -

short unit tests to help determine the student s competency level with rela-:

3

tionship to the curriculum material. When the student s vocational competen-

cies are determined oiéthe\student isn' t abie to adequately complete the pre-
test materials,;it is not necessary to continue. The teacher should ‘use his/

.

'hér,oﬁn discretion and enter the student into the program according to his/her
vocationa needs;'
The curriculum ‘area ‘of the social and pre-empioyment skills portion of

= .
the program consists of pre-vocational skilis and employment skills. The

curriculum will be task analyzed and the material will be scoped and sequenced'

-

N N

'pfe-test and the skill level is identified, the qtudent ‘can. be placed in the

v

'program at an appropriate level to faciiitate his/her spe#ific learning needs.

-

At préeent, the curriculum material wiil be developed and provided by ‘the

.~

Special Vq;ational Serviges Coordinator and will consist of components from

heJ bllo&ing / ;

FaN
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- Pre-Employsent Skills Program

- Pre-Vocational Training Material
- The Care Kit {(Combining Activities with Real Experiences)

Pre-Vocational Entry-Skills Material 5
- \ - ‘

- WECEP;Guide

[N
&
a8
(' B
| !
a8
g
e
0
o
2l
[T
0.
=R

Inplementation and scheduling of thecurriculun material will be left up
to the discretion of the resource teacher. | ;

The indepth practical post test portion which consists of two phases will
emphasize the re- impiementation of the pre-tests which arelproVided}iﬁ the
-gprricuium materiai and_an indepth prac